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SECTION 1. GENERAL SCIENTIFIC BASES OF SOCIAL COMPETENCE
DEFINITION AS A QUALITATIVE CHARACTERISTIC OF STUDENTS
SOCIALIZATION PROCESS

Tamara Vasyliuk
Mariia Kuts

One of the main priorities of modern higher education is training of specialists
with a clearly defined and measurable level of professional and social competence.
This priority is reflected in the main documents on the Bologna process, in particular,
in the Handbook of the European credit transfer system, approved in Brussels on
06.02.2009. The new Law of Ukraine "On Higher Education" dated 01.07.2014 # 1556
— VII, in which competence means a dynamic combination of knowledge, skills and
practical skills, ways of thinking, professional, ideological and civic qualities, moral
and ethical values, which determines a person's ability to successfully carry out
professional and further educational activities and is the result of training at a certain
level of higher education (Article 1) [12].

Modern students awareness has brought awareness that in an extremely fast-
changing Europe, a university degree does not automatically provide a job. In some
countries, employers have also begun to place higher demands on educational
institutions as to what graduates can actually do after graduation, rather than just what
knowledge they possess.

Tuning Educational Structures in Europe is a European project designed to offer
a comprehensive approach to the implementation of the Bologna Process at the level
of universities and subject areas. The purpose of the project is the mutual correlation
and coordination of structures (principles of construction) and the content of
educational programs. The project "Harmonization of educational structures in
Europe™ was launched in 2000 to combine the political goals of the Lisbon Strategy
and the Bologna Process with the needs of the higher education sector. During the
project implementation the author's team proposed a methodology for the design,
review, development, implementation and evaluation of curricula for each of the
educational cycles. The name "TUNING" emphasizes that universities do not strive for
uniformity of programs or standard curricula, but for agreed parameters, approximation
and common understanding of these programs in order to preserve the diversity
(multidimensionality) of the educational process.

In the TUNING methodology, special attention is paid to two sets of
competencies: general and subject-specialized (professional). Professional
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competencies are key to academic qualifications and relate to specific subject
knowledge. The importance of general competencies is clear to the general public [28].

The basic competencies of future specialists are determined by the requirements
of employers, as well as dictated by public expectations, so the problem of their
formation is a priority today in the process of forming a personality in higher education.

Common competencies include instrumental (provide basic knowledge in various
fields, communication in the native language, knowledge of a second language, skills
of organization, planning, information management, ability to analyze and synthesize,
computer skills, ability to solve problems and to make decisions), interpersonal (ability
to criticise and self-criticism, ability to perceive diversity and intercultural differences,
teamwork, interpersonal skills, ability to communicate with professionals from other
fields, ability to work in an international environment, adherence to ethical values),
systemic (skills apply knowledge in practice, research skills, ability to learn, skills of
independent work, project development and management, initiative, concern for
quality, desire for success).

The TUNING project combines two aspects — approaches to the preparation of
degree programs and quality assurance in their development and implementation. The
specific task of the project is to create a common understanding and appropriate tools
for universities to develop, maintain and implement a quality assurance system for
higher education programs in a broad European context [28].

Understanding the need and timeliness for the formation of students professional
competencies at higher educational institutions, in particular in the process of studying
the humanities, consider in more detail the proposed competencies for educational and
gualification levels "bachelor", "master".

The bachelor should:

— demonstrate knowledge of the basics and history of the main discipline;

— logically interpret the acquired basic knowledge;

— demonstrate an understanding of the general structure of the discipline and the
relationship between its subordinate disciplines;

— demonstrate understanding and be able to implement methods of critical
analysis and development of theories;

— accurately implement methods and technologies related to a particular
discipline;

— demonstrate an understanding of the quality of research related to the discipline;

—demonstrate an understanding in experimental and empirical testing of scientific
theories.

The master should:



— have a high level of knowledge in a specialized field of a particular discipline.
In practice, this means getting acquainted with the latest theories, interpretations,
methods and technologies;

— be able to practically interpret the latest phenomena in theory and practice, be
sufficiently competent in the methods of independent research, be able to interpret the
results at a high level;

— be able to make an original contribution to the canons of the discipline, for
example, to prepare a dissertation;

— demonstrate originality and creativity in terms of discipline;

— have developed competence at the professional level [28].

The student in the course of the educational process must acquire important
competencies through the application of knowledge. To do this, it is necessary to
ensure the transition from qualification to competence, which will allow you to find
optimal solutions in any life situation. Possessing the technology of decision-making,
freedom of choice, a person becomes able to adapt to constant change.

Integrating into the European space, the educational paradigm of Ukraine involves
focusing on the provision that the main results of the university should not be a system
of knowledge, skills and abilities per se, moreover, the descriptors of competencies of
a specialist in a particular field are determined by state classifiers of professions. The
classifiers of professions are based on industry standards of specialties (characteristics,
production functions, typical tasks of the activity, its subject, tools, etc.). Competency
descriptors can be used both in the design of curricula, which allows students to
consciously and individually choose curricula, and for the construction and
implementation of programs and procedures for specialist certification [32]. In
addition, on the basis of the formed competencies of graduates it is possible to evaluate
the result of their university training. Hence the need to consider the professional
training of high school students from the standpoint of the formed competencies, on
the basis of which the level of their professional qualification is determined.

Although TUNING recognizes the dominant importance of professional
competencies that are formed in the student during the process of mastering the
program, it should be noted that higher education needs to make significant efforts to
create an appropriate environment that would form general (universal) competencies.

The introduction of a student-centered learning system shifts the emphasis from
the learning process to the learning outcome, changing the role of teacher and student,
focusing on students [55].

In the context of diversity of educational contexts and their changes, it is
necessary to constantly monitor the requirements of society for general and
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professional competencies. This dictates the need for constant review of information
on the adequacy of the list of competencies.

According to TUNING, competencies are a dynamic combination of cognitive
and meta-cognitive skills, abilities, knowledge and understanding, interpersonal,
mental, practical skills, ethical values. Learning outcomes are the formulation of what
a student should know, do, and be able to do after graduation. They are formed as the
level of competence that a student must achieve [55].

The methodology of building a student-centered educational program involves the
implementation of the following steps: implementation of the educational program and
its components in accordance with a clear structure and transparent implementation
plan; monitoring the program and its components by interviewing students and staff to
assess teaching, learning and assessment, as well as initial information according to the
performance indicator (it is recommended to use the TUNING checklist to evaluate the
curriculum); use of a feedback system to analyze the results of evaluation and expected
developments in the subject area, taking into account the needs of society and the
scientific environment; continuous improvement of the program as a whole and its
components.

The next stage in the development of theoretical material is to highlight the results
of analytical study of existing approaches to seeing the structure of social competence
in the scientific literature.

The structure of social competence has been systematically studied in the works
of scientists since the beginning of the XXI century. Thus, O. Ovcharuk introduces into
the structure of social competence the ability to cooperate, the ability to solve problems
in different life situations, mutual understanding skills, active participation, social and
civic values and skills, communication skills, mobility (in different social conditions),
the ability to determine personal roles in society [14, p. 62]. The structure of social
competence is characterized by a sufficient number of components that are interacting
and interdependent, as they have the properties of variability, interdependence,
integrativeness, social and personal significance.

L. Lepikhova considers social competence as a set of cognitive abilities of the
individual, aimed at learning about communication partners and psychological features
of the communication process in general [22].

O. Pryamikova believes that social competence as an aspect of individual
consciousness is responsible for constructing personal social relations at all levels and
is a set of alternative components that are necessary for the realization of personal goals
in society. The author conditionally divides social competence into: 1) what is
perceived by the individual, accepted by him/her as a result of reflection,
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understanding, comparison; 2) what is mastered by the individual at the level of
stereotypes and accepted as a guide to action [37].

M. Doktorovych in the structure of social competence distinguishes
communicative, verbal, socio-psychological, operational, ego-competence and
interpersonal orientation [10].

The monograph of S. Uchurova [49] identifies the following main semantic
components of social competence: the ability to make decisions, the ability to work in
groups, communication skills, empathy, role flexibility, responsibility.

In Yu. Slesarev's scientific research in the structure of students' social competence
the obligatory components are readiness to take on moral and humanitarian obligations,
ability to make organizational decisions in non-standard situations, ability to evaluate
social, moral, scientific, ethical and professional criteria for solving social problems.
and professional tasks [44, p. 5].

N. Mishchanchuk notes that social competence, as the basis of a successful
personality and development of society, consists of key competencies: socio-
psychological, vital, civic, moral, communicative and professional [29].

The opinion of S. Ostapenko deserves attention, which, studying the social
competence of high school students, defines those related to social professional
competence, socio-psychological, socio-cultural and socio-perceptual [33].

In our research partial competencies of the lower hierarchical order are identified,
which together directly aim to develop skills of students to solve socially significant
situations to ensure their social and personal self-realization. The structure of social
competence of students includes cognitive, interactive, implementational, operational
and reflective competence. We provide a description of each of the above
competencies.

Analysis of psychological and pedagogical literature (O. Vyazovova, E. Zeier,
O. Potanina, A. Khutorskaia) proves the existence of different approaches to the
definition of "cognitive competence". In the collection of scientific works on the
adaptation of the TUNING methodology in practice, cognitive competence is
interpreted as:

— readiness for constant improvement of the educational level;

— the need to update and realize their personal potential;

— ability to independently master new knowledge and skills;

— ability to self-development [28].

O. Vyazovova defines cognitive competence as a quality of personality that
determines its readiness and ability to implement cognitive mechanisms, namely: goal
setting, planning, analysis and reflection. The author emphasizes that cognitive
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competence contains the following components: educational-cognitive, operational-
technical, value-semantic [6, p. 25].

Relevant for the study is the opinion of A. Khutorsky, who believes that the focus
of the educational process on the formation of cognitive competence will help solve a
typical educational problem, which is that having a set of theoretical knowledge,
subjects experience significant difficulties in the process of using them in practice
during the solution of problem and creative tasks [50].

O. Potanina under cognitive competence determines the existence of knowledge,
skills, education in general, which leads to personal self-realization and defines it as a
result of education, in the presence of which the level of training, for those who study,
allows to have the ability to develop cognitive activity in professional, social and
personal life, self-organization and self-development; readiness for constant increase
of educational level; the need to actualize their personal potential, demonstrate
reflection and independently acquire new knowledge and skills [36].

Investigating the problem of forming cognitive competence of students of
pedagogical universities, D. Dudko notes that this competence is the desire for
continuous professional and pedagogical self-improvement, the formation of skills and
abilities of professional and pedagogical self-education, creativity, willingness to
create new values, ability to innovate in their activities [11].

Pedagogical conditions for the formation of students' cognitive competence have
become the subject of research by scientists I. Lipatnikova and T. Parshina.
Researchers identify the following pedagogical conditions: increasing motivation and
creating an emotionally positive mood of students; orientation of the educational
process on the subjectivity of the student's personality; selection of content, methods
and forms of learning that ensure the integration of the process of formation of
cognitive competence and maintaining the required level of subject training;
conducting systematic diagnostics of the educational process [23].

Thus, scientists consider cognitive competence as one of the key types of
personality competence, as a component of other types of competence, as well as as a
personal basis for continuing education.

Taking into account the results of research on the problem of cognitive
competence, we have determined that cognitive competence is a cognitive-evaluative
activity that ensures the integrity of the educational process, activates cognitive
activity, promotes the development and enrichment of components of cognitive
experience; it is the ability to perceive, transform in consciousness, store in memory
and reproduce at the right time to solve theoretical and practical problems of
information.
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Peculiarities of the formation of interactive competence are studied in the works
of Yu. Konarzhevsky, D. Leontiev, I. Lipatnikova, O. Makarenko, L. Petrovska,
O. Pometun, M. Radyshevska, J. Richards, G. Shchedrovytsky and others.

In his scientific work, J. Richards defines interactive competence, which is the
ability to meet the rules and requirements of communication in the classroom and in
real life; ability to interact with peers and adults during any task. In order to interact
competently, the pupil or student should perform three main functions: 1) understand
and decipher the expected result from the task and obtain new information; 2) take an
active part in the performance of one or more tasks; 3) receive appropriate response in
accordance with the quality of the task [54].

According to Yu. Konarzhevsky, interactive competence is not so much formed
as naturally developed, if there is a purposeful system of approaches, methods,
techniques in the learning process [16, p. 8].

Interactive competence, according to O. Makarenko, is the ability and willingness
to navigate in situations of interaction, independently organize effective interaction
with others, critically analyze their communication, which is based on values,
experience, learning and work on yourself [25, p. 144].

Among the most important skills of interactive competence, M. Radyshevska
says, the most professionally oriented are automation, information processing, which
focuses on the content and not on the form of the link; internal motivation, which
provides language interaction and personal language development; strategic language
competence, which determines the acquisition of skills for making their own decisions,
determining the ways of oral and written communication; ability to maintain a
connection between language and culture, to develop interm and communicative
competence [38]. In the understanding of interactive competence, several specific
forms of effective interaction are intertwined, however, most often it is a focus on the
form of communication. The researcher proposes to check the formation of interactive
competence through psychological and pedagogical testing with the ability to assess
themselves on the following indicators: mutual knowledge, mutual understanding,
interaction, social autonomy, social adaptability, social activity. Mutual knowledge is
expressed in an adequate assessment of the personal qualities of interaction partners.
Mutual understanding determines the ability to understand the point of view of another
person, mutual influence — the degree of significance of thoughts and actions of other
participants in joint activities. Social autonomy is characterized by the importance of
personal participation and position in joint actions, and social adaptability — the well-
being of social relationships. Social activity indicates the leading motives for
interaction with others and the effectiveness of joint activities. Interactive competence
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Is an intellectual innovation, a system of knowledge and authority, which consists in
the ability to correct a language link, receive and interpret it in any context, discuss the
meaning of a question, cooperate to achieve the desired result, the ability to find ways
to interact, which consist in the interaction itself [38, p. 118].

O. Pometun in the study of the topic "Technology of interactive learning as an
innovative pedagogical phenomenon™ introduces the categorical concepts of
"pedagogical interaction” and “interactive pedagogical interaction™. According to the
scientist, pedagogical interaction is an “exchange of activities between teachers and
students, in which the activity of one condition carries out the activities of another" [35
p. 47]. At the same time, interactive pedagogical interaction is a process of intensive
intersubjective communication between teachers and students, which creates a degree
of intensive communication of its participants, their communication, exchange of
activities, change and diversity of its forms, forms and techniques, purposeful
reflection of employees and interactions [35, p. 49].

According to D. Leontiev, “True joint activity is not added to the individual, but
substites it. In its structure joint activity is similar to individual one; in comparison with
the fact that in its links it will be distributed between two or more entities that at some
point have no individual activity. Thus, this activity is not the only common
operational, but a common motivational and semantic structure” [20, p. 398].

I. Lipatnikova studies the interactive competence of a modern specialist as:

— emotional stability, which is manifested in the ability to establish and maintain
their emotional reactions and reflect the dynamics of interpersonal interaction;

— flexibility in communication - the ability to establish and maintain interaction
with the environment, take into account the individual characteristics of partners, as
well as the relative ability to change under objective circumstances, i.e. the ability to
act in new conditions, changing ways of working;

— the ability to cooperate as an integrated quality that includes the ability to
formulate their own point of view, resolve conflict, the ability to find solutions in the
presence of opposing views [23, p. 143].

Many authors (Yu. Konarzhevsky, D. Leontiev, O. Makarenko, M. Radyshevska,
G. Shchedrovytsky, etc.), speaking of interactive competence, interpret the concept of
different positions, but always indicate mutual changes of both parties (mutual
knowledge, mutual influence, interaction, mutual understanding, mutual regulation,
etc.). Interact with information, namely to generate an idea, formulate an opinion, argue
a person's point of view will be more efficient in the presence of other people.

Thus, in our research, interactive competence is determined by the presence of a
set of knowledge, skills and abilities that allow students in the process of active
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Interaction to effectively and efficiently perform certain learning activities, using and
gaining experience, improving existing knowledge, skills and abilities.

Implementation competence. In fact, the very concept of implementation (from
the Latin impleo — implementation) is the actual implementation of certain
responsibilities. Implementation is a preparatory stage of realisation, necessary to
ensure timely, complete and comprehensive implementation of generally accepted
norms [19, p. 134].

The English-Ukrainian dictionary gives the definition of implement — 1) tool,
device [2, p. 259].

The term "implementation” in the field of jurisprudence was first used by scholars
and practitioners in the late 1990s, when it became necessary to address the issue of
Ukraine's implementation of its international obligations. In legal regulation, the role
of interpretation of legal norms is limited to a correct understanding of the true content
of legal norms and its detailed, reasonable explanation to other subjects of law.

It is advisable to use the term "implementation” in scientific activities, as it
combines different or similar concepts. Implementation is a holistic mechanism for
achieving this goal through certain technologies of active and interactive learning. With
this in mind, we can correlate implementation competence with technological
competence.

According to L. Vasylchenko, technological competence includes tools and
techniques for managing the pedagogical process. For its implementation, a student
needs operational knowledge that directly affects the nature of student activity in
professional activities. The function of operational knowledge is performed by
knowledge of a theoretical nature, which exists in the professional consciousness by
the formed concepts, algorithms and programs of professional actions [5].

V. Sidorenko and V. Solovey, considering the technological training of youth as
an integral component of general education, emphasize the features of technological
development of modern society, the diversity of the phenomenon of human
technological culture [43].

Variable use of active forms and methods of organization of educational activities
in the classroom contributes to the conscious mastery of theoretical material by
students, develops a critical attitude to the use of technology in the educational process.
And this, as L. Kuzemko notes, forms the technological competence as a professional
quality of a teacher [18].

L. Grebenkina interprets technological competence as a set of skills for designing
the pedagogical process, starting with goal setting, choosing the optimal and adequate
content and methods of teaching and ending with analysis and reflection of results
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compliance with the planned ones. Analyzing the structure of technological
competence, the researcher identifies a block of knowledge (methodological,
informational, methodological, technological, creative), pedagogical techniques, a set
of different methods and techniques of pedagogical influence and interaction, the
ability to design and construct new technologies, creative abilities. Criteria for
measuring technological competence, the researcher chooses the feasibility (direction);
creativity (in terms of content), manufacturability (in terms of pedagogical technique),
optimality (given the choice of effective means), productivity (result) [8].

According to V. Slastyonin [43], the regulatory impact of technology is that it
encourages researchers and practitioners in all areas, including education, to find the
principles of performance; mobilize the best achievements of science and experience
to guarantee the desired results; to build activity on intensive, i.e. as much as possible
scientific bases; pay more attention to forecasting and designing activities to prevent
the need to adjust them in the implementation process; use innovative information
tools, automate routine operations as much as possible, etc. The scientist notes that
manufacturability is becoming the dominant characteristic of human activity, means
the transition to a qualitatively new level of efficiency and optimality.

In our research, implementation competence is understood as a practical desire
and ability to realize their potential (knowledge, skills, experience in using various
learning technologies) for successful creative activities in the social sphere, awareness
of the importance of personal responsibility for the results of this activity and the need
for continuous improvement.

Operational competence.

According to I. Zyazyun, professional and pedagogical competence reflects the
willingness and ability of a person to professionally perform pedagogical functions in
accordance with the currently accepted norms and standards in society [13].

Operational competence is distinguished as a component of information and is
interpreted as a set of knowledge and skills, as well as experience that allow to
effectively solve problems which arise in the process of using software and hardware.
Future teachers must be experts in order to solve problem situations independently and
quickly, without outside help.

Operational competence is determined by a set of skills that a teacher needs to
perform professional activities: prognostic, projective, subject-methodical,
organizational, pedagogical improvisation, expertive.

O. Timets researches the professional competence of geography teachers and
includes operational competence as one of its components. The researcher presents
operational competence as a combination of procedural and information-research
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competences [47]. The criterion for the formation of operational competence is the
implementation of a set of practical skills by future teachers. O. Timets identifies the
following basic skills for the formation of operational competence of a future teacher:
the ability to use modern methods of obtaining information; ability to combine
scientific and practical training; ability to accompany one's own answers or scientific
reports with modern audiovisual means and computer technologies; ability to receive,
systematize, connect with practical activity, with life and activity of the person
functional professional knowledge; ability to organize one's working time, to use
advanced scientific experience in one's work [47].

Operational competence is manifested as the ability to perform specific social
tasks in the pedagogical process, which is the learned methods and experience of
pedagogical activities necessary for the successful implementation of integrated
learning, solving pedagogical problems, the implementation of research activities.

Reflective competence. Appearing in classical philosophy, reflection meant the
process of human reasoning about everything that happens in their mind, identified
with the ability of an individual to focus on the content of their own thoughts in terms
of abstraction from all external, understood as a special source of knowledge and
internal experience through special observation by a person of their own activity, their
ways, their own thoughts about the outside world and themselves [7, p. 17].

In the light of the humanization of education, reflection processes are studied by
such scientists as: N. Bibik, A. Derkach, I. Zyazyun, A. Markova, O. Savchenko,
I. Ulyanich, G. Shchedrovytsky and others.

In the works of G. Shchedrovytsky reflection is defined as a mechanism for the
development of thinking, which is realized in two main organizational forms — both
individual and collective. In general psychology, reflection is traditionally understood
as the process of self-knowledge of the subject of internal mental acts and states, as
well as the ability to think, aimed at understanding the world and oneself [52].

Modern psychological and pedagogical research defines reflection as one of the
elements of competence. Being included in the structure of pedagogical interaction,
V. Metaeva notes, reflection determines the personal orientation of education,
contributes to its individualization and the fullest disclosure of the personal potential
of participants in the educational process [196]. According to V. Metaeva, reflection is
a principle of human thinking that directs them to comprehend and realize their own
forms and preconditions; subject consideration of knowledge itself, critical analysis of
its content and methods of cognition; activity of self-knowledge, which reveals the
internal structure and specificity of the spiritual world of a human [27].
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The need for reflection in professional and pedagogical activities and the specifics
of the reflective activities of the teacher led to the allocation in modern science of a
special type of reflection — pedagogical one. Pedagogical reflection, according to
A. Bizyaeva, is "a process of imaginary (preliminary or retrospective) analysis of any
professional problem, which results in a personally coloured understanding of the
problem and new prospects for its solution [3].

Analyzing the approaches to the problem of reflection, R. Chudynsky and
N. Lukyanchikova note that currently there are two approaches to the interpretation of
reflection processes: reflective analysis of one's own consciousness and activity;
reflection as an understanding of the essence of interpersonal communication.
Indicators of the reflective competence formation are:

— ability to carry out reflection activities;

— self-analysis of own educational activity and analysis of other participants of
educational process;

— self-interpretation and interpretation [51].

Reflective competence consists of awareness about the processes of personality
actualization, the implementation of reflective abilities in understanding and
overcoming stereotypes of thinking and the formation of new innovative content. This
Is an important professional quality of an individual, which has a positive effect on the
processes of individual professional development [48].

Comparing reflective competence with other types studied in pedagogy and
psychology, the opinion of A. Derkach attracts attention, who defines this competence
as a metaconcept, i.e. metacompetence, which by means of the mechanism of reflection
provides timely adjustment and adequate development of all other types of competence
[9, p. 681].

Reflective competence is a professional quality of a specialist, which consists first
of all in awareness of the processes of personality actualization, realization of reflective
abilities in understanding and overcoming stereotypes of thinking and formation of
new innovative content. Reflective competence plays a particularly important role in
rethinking personal and professional experience, which contributes to the formation of
new professional standards and standards that stimulate development.

Reflective competence is manifested as the ability to comprehend the basics of
their activities, during which the assessment and reassessment of their abilities and
personal achievements are provided; conscious control of the results of their actions,
analysis of real pedagogical situations; ability to self-control, self-knowledge, self-
development of one's own personality.
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Table 1.1

Partial competencies of students’ social competence

Competence of the
lower hierarchical
order

Aspect

Definition

Cognitive

Intellectual

Cognitive-evaluative activity, which ensures
the integrity of the educational process,
activates cognitive activity, promotes the
development and enrichment of the
components of cognitive experience; the
ability to perceive, transform in consciousness,
store in memory and reproduce information at
the right time to solve theoretical and practical
problems

Interactive

Communicative

A set of knowledge, skills and abilities that
allow students in the process of active
interaction to effectively and efficiently
perform certain educational activities, using
and gaining experience and improving the
existing set of knowledge, skills and abilities

Implementational

Cooperative

Ability to realize in practice their potential
(knowledge, skills, experience in the use of
various learning technologies) for all creative
activities in the social sphere, awareness of the
importance of personal responsibility for the
results of these activities and the need for
continuous improvement

Operational

Technological

Ability to perform specific social tasks in the
pedagogical process, which is a mastered
methods and experience of pedagogical
activities necessary for the successful
implementation of integrated learning, solving
pedagogical problems, the implementation of
research activities

Reflective

Individual and personal

Ability to comprehend the basics of one’s
activities, during which the assessment and
reassessment of one’s abilities are performed,
personal achievements; conscious control of
the results of one’s actions, analysis of real
pedagogical situations; implementation of
self-knowledge, self-control, self-
development

18



According to the results of theoretical analysis, certain generalizations of
positions and approaches of different scientists on the essential understanding of the
studied phenomenon, we make an author's attempt to offer a more precise definition of
"social competence": an integrated set of partial competencies based on personal
psychological abilities, moral values, which together allow a particular individual to
successfully interact with society in order to activate and implement the processes of
self-actualization, self-expression, self-improvement, self-realization.

Given the fact that the formation of social competence of students will be based
on the content of disciplines of the humanities, we understand it as a set of cognitive,
interactive, operational, implementation, reflective competencies of lower
hierarchical order, formed by modern educational technologies. directly aimed at
developing the skills and abilities of students to solve complicated socially significant
situations in order to ensure their social and personal self-realization.

The study of psychological and pedagogical literature on the problem of social
competence allows us to conclude that this phenomenon is interpreted by many
scientists as an integral part of the process of socialization of the individual. The
essence of the concept of socialization, its procedural features and structure were
investigated by B. Ananiev, F. Giddings, I. Kon, S. Litvinenko, S. Maksymenko,
V. Moskalenko, A. Mudryk, S Savchenko, N. Smelzer and others. This is due to the
fact that the essence of socialization is the individual's assimilation of a certain system
of knowledge, norms, values, which allows to become a person.

Existence in the modern world is possible only through socialization. Education
is an effective means of socialization for the individual who acquires it, because it
involves a constant dynamic interpersonal interaction and determines the processes of
its spontaneous socialization. Thus, education, in particular vocational education, is a
really effective means of socialization of an individual.

The very concept of "socialization” (English socialization, from the Latin socialis
— social) first appeared in the late nineteenth century in Western sociology. The
American Sociologist F. Giddings made a significant contribution to the study of the
problem of socialization of the individual. The scientist defined socialization as a
process of development of human social nature [37].

The socialization of the individual is the process of an individual's entry into the
social environment, their mastery of skills and abilities of practical and theoretical
activity. Socialization should be understood as the whole diverse process of learning
the experience of public life and social relations. Social education is decisive for the
process of socialization. This process can be characterized as the gradual accumulation
of social experience by an individual, expanding the scope of their communication and
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activities, as a process of developing self-regulation and formation of self-awareness
and active life position. The concept of "socialization of an individual™ means that
initially an individual is perceived as a non-social being and his non-sociality in the
process of educating society, not without resistance, must be overcome [39, p. 543].

The definition of socialization as a process was given by B. Ananiev, pointing out
that socialization is the process of forming a person as a person, their social formation,
inclusion of the individual in various systems of social relations, institutions and
organizations, human assimilation of knowledge, norms of behavior [1].

Socialization, according to A. Kapska, is a process of consistent entry of an
individual into the social environment, which is accompanied by the assimilation and
reproduction of the culture of society due to human interaction with natural and
purposefully created living conditions at all ages. To socio-pedagogical mechanisms
of socialization, the scientist refers to the traditional mechanism of socialization
associated with the child's assimilation of norms, standards of behavior, attitudes,
stereotypes characteristic of their family and immediate environment, assimilated on
an unconscious or subconscious level through uncritical perception of main dominants.
[46].

S. Lytvynenko's opinion is correct that a person is as socially successful as they
are adaptive, because behind every social role there are certain norms, and the space of
social roles and social relations is the environment in which a person adapts. Therefore,
man is a subject of social development. But it is also a subject of self-development, so
socialization is more successful, the more active is human participation in creative and
transformative social activities [15].

According to I. Kon, socialization is a process of assimilation of social experience
by an individual, during which a specific personality is formed, the process of
assimilation of a certain system of social roles and culture [24].

V. Moskalenko speaks of socialization as the formation not of social qualities in
general, but the formation of precisely those specific social qualities that are
determined by the social space, which is determined by the peculiarities of a certain
historical time. The researcher interprets the concept of "social" as "common", i.e. it is
about the qualities that are the same for all members of the community in which human
life takes place [30, p. 9].

Analysis of the scientific achievements of S. Savchenko [40] shows that today
socialization should be considered as: a multifaceted and multifactorial process of
individual acquisition of human properties and qualities, the direction of which is
determined by a specific social situation; a phenomenon which essential characteristics
ensure the subject-subject unity of the individual, which is expressed in the
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simultaneous assimilation and reproduction of social values and norms; socio-cultural
phenomenon, which is characterized by the immutability of psychological mechanisms
and their uniqueness in the context of the formation of a particular human personality;
the driving force that activates the processes of self-transformation that occur against
the background of changes in the socio-cultural environment; socio-pedagogical
concept that reflects the course of social formation of an individual in a particular
socio-cultural environment; the process of social identification of the type of
personality, in contrast to education, which forms the inner spiritual world of a human;
an integral part of the holistic educational process in all types of educational institutions
in the education system of Ukraine.

Analysis of the scientific literature on the problem of socialization of the
individual shows the immaturity of the time periodization of socialization.
O. Bespalko, A. Kapska [46] propose a periodization of socialization, consisting of six
phases. To the first phase they refer the period of the predominant dominant influence
of the family, where the emergence of consciousness and language acquisition take
place; the second phase of socialization — laying the foundations of aesthetic and ethical
ideal, preferences; the third phase — the acquisition of basic knowledge and social
experience, culminating in human maturity; in the fourth phase, knowledge is
intertwined with experience, there is a final formation of worldview; during the fifth
phase, the individual reaches the highest level of socialization and asserts the ability to
create socially and personally significant values; the last, sixth phase — a period of
extinction of vital interest, weakening of social ties, reduction of mental and physical
activity of the individual.

Psychologists and sociologists note that the process of socialization of adults
differs from the socialization of children in the following respects: the socialization of
an adult changes the external behavior in contrast to the child, in whom socialization
forms value orientations. The purpose of socialization for adults is to help a person
acquire certain skills, and for a child it is a process of motivating behavior. Thus, the
process of socialization is accumulative, during which social skills and social
experience are accumulated.

According to N. Smelzer, the process of socialization of a child is carried out
during three different stages: 1) the stage of imitation and copying of children's
behavior by adults; 2) play stage, when children are aware of the model of behavior as
a role; 3) stage of group games - children learn to understand what a group of people
expects from them [45].

According to N. Andreenkova, the process of socialization ends at the age of 23-
25 years, i.e. with the achievement of maturity. After all, this period is necessary for a
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stable system of social orientations and attitudes. Depending on the age of the
individual, the researcher identifies three main stages of socialization: primary
socialization (of the child); marginal (intermediate or pseudo-stable) socialization
(adolescent); stable (conceptual) holistic socialization (transition from youth to
maturity) (period from 17 to 25 years).

The term "socialization" is defined in general as the influence of the environment
as a whole, which encourages an individual to participate in social life, teaches them
an understanding of culture, behavior in the team, the performance of various social
roles [31, p. 133]. Socialization, in addition to successful functioning in a certain
environment, involves the ability to further personal and social development and
combines the processes of adaptation, individualization and integration.

Common in research is the definition of socialization as a process of accession,
integration of the individual into society, humanity as a whole. A. Mudryk interprets
the analyzed concept as a process of human development in interaction with the outside
world and presents it as a set of components. It offers four components of the
socialization process, namely:

— spontaneous socialization of a human under the influence of objective
circumstances of society, the content and nature of which is determined by socio-
economic and socio-cultural realities;

— relatively directed socialization, when the state takes certain economic,
legislative, organizational measures to solve problems that objectively affect the
change of opportunities and the nature of development, the life path of certain age
groups (determined by the required minimum education, age of study), term of
compulsory military service, etc.);

— relatively socially controlled socialization — the gradual creation of society and
the state of legal, organizational, material spiritual conditions for human development;

— more or less conscious self-change of a person who has a prosocial or antisocial
vector in accordance with individual resources and contrary to the objective conditions
of life [15].

Leading in the theory of personality created by E. Erickson is the position that
every person during their life goes through a series of universal stages for the entire
human community. The process of deployment of such stages is regulated according
to the epigenetic principle of maturation. The scientist claims that with the birth of a
child there is a relationship with other people, in which they not only meet their needs
using other people, but also reveals themselves in this relationship. A child is reflected
in people around them, and in the way people talk about them, how they build
communication with them, how a child is engaged in common affairs, the child has the
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opportunity to pay attention to their "I" and become a person. The epigenetic concept
of development is based on the idea that each stage of the life cycle occurs at a certain
time, as well as that a full-fledged personality is formed only by going through all the
stages in its development. E. Erickson's evolutionary theory of socialization, or the
theory of stages of human development, which consists of eight stages, is presented in
table 1.2.

Table 1.2
An Evolutionary Theory of Socialization by E. Erickson
Stage The main problem
I — childhood period Trust or distrust: the child on the basis of a certain level of care and

comfort from the first days learns to what extent you can count on
the satisfaction of basic needs: food, warmth, security. Remains of
mistrust can affect later stages
II — age from 1 to Autonomy or shame and doubt. Increased demands for control of
2 years old the stomach can fix in the minds of the child feelings of shame and
self-worthlessness, significantly undermining the efforts of self-
determination and the movement towards autonomy.
IITI - from 3 to 5 years old | Initiative or guilt. If adults are too stubborn about limiting initiative,
there may be a trace of lack of initiative in later life.
IV — primary school age | Diligence and carelessness. The main task is to gain confidence in
themselves, in their abilities, their awareness and development.
Failure (partial or complete) of this task affects the manifestation of
elements of negligence both at this and subsequent stages
V — adolescence Formation of individuality (identification) or role diffusion
(uncertainty in the choice of roles). During this period, both failures
in the field of finding a place in life and in the field of finding an
intimate partner, and reassessing the importance of any of them are
dangerous. Failure can negatively affect the choice of work, friends,
life partner, can lead to stress

VI — young years Intimacy or loneliness. The main goals at this stage is courtship,
marriage, other types of intimacy.
VIl — middle age Productivity (creative productivity) or stagnation (creative

stagnation). This stage is associated with the implementation of the
individual in two main roles: an employee and a parent. And the
feeling of creative productivity brings success in both roles, while
creative stagnation can cause failure even in any one of them.

VIl - (final) old age Calmness or despair. At this stage, the socialization of the
individual is determined by summarizing their own lives and the
success of all previous stages. Calmness or despair, bitter regret for
untapped opportunities are the limits of this stage
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S. Uchurova analyzed the relationship between the categories of "social
competence" and "socialization". The researcher believes that socialization as a process
of human entry into the world of human relations and culture is the basis for the
development of social competence. Under such conditions, social competence will be
manifested in the active assimilation of social norms, rules that arise at different stages
of social interaction. What is decisive is that social competence acts both as a result
and as a condition for successful socialization. The higher the level of development of
social competence, the easier the process of socialization, and the more successful the
interpersonal interactions. The more stereotypes a person uses and keeps in their mind,
the easier it is for them to adapt to different typical social situations.

Thus, a person with a high level of development of social competence is active,
flexible, has the ability to enter into new social structures and conditions. A high level
of social competence characterizes a socially mature person who has adequate self-
esteem, is self-sufficient, able to adapt. Socialization and social competence provide
an opportunity to adequately adapt to social change, provide a proper assessment of the
situation. The scientist emphasizes that in real human behavior the process of
socialization and the process of development of social competence are integrated,
complementary and mutually conditioned [49].

Related to the concept of "socialization of the individual™ we consider the
psychological term "personal self-realization”, because modern socio-economic
conditions in Ukraine, the growth of competitiveness in the professional labor market
makes higher demands on such personality traits as the ability to self-development in
personal and professional spheres. The growing interest to this problem can be traced
in numerous publications and studies of an empirical nature (A. Andreenkova,
G. Belitskaya, O. Volyanska, B. Gershunsky, L. Korostylova, D. Leontiev,
S. Maksimenko, D Mamayev, V. Moskalenko, A. Mudryk, V. Radul and others).

According to L. Korostylova, the term "self-realization™” first appeared in the
lexicon of psychology in 1902 in the London Dictionary of Philosophy and
Psychology, where the term "self-realization” is understood as "the realization of the
possibilities of self-development”. L. Korostylova herself gives the following
definition: "self-realization is the realization of opportunities for the development of
"I" through their own efforts of co-creation, joint activities with other people, society,
the world as a whole" [17, p. 8-9]. The author notes that self-realization involves a
balanced and harmonious development of various aspects of personality through the
implementation of adequate efforts to reveal individual and personal potentials.

For D. Leontiev, the problem of self-realization of the individual at the
psychological level involves the analysis of specific external conditions and personal
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qualities, which allows a person to productively self-realize. Personal characteristics
act as internal resources that ensure the achievement of self-realization of the individual
in various fields. As such internal resources are individual psychological characteristics
of the individual, which form an integral construct of "intellectual and personal
potential™” [21].

A. Pavlova believes that self-realization is a hypothetical construct, the indicators
of which are: "life goals", "personal development", "internal and external support".
Intellectual and personal characteristics together explain 48% of the variability of a
student's personal self-realization. The last part of the variability falls on the
environment that surrounds the student [34].

As D. Mamayev notes, the reflective mechanism of young man's socialization acts
as an internal dialogue, a kind of autocommunication, within which young people
analyze, evaluate, perceive or reject the norms, standards, values, rules "proposed™ to
them by social factors. It is this dialogue alone with oneself that can be represented in
two planes: as an imaginary conversation with other people (family, friendly micro-
environment, educational team) and with various selves [26, p. 152].

The category of "social interaction™ reflects the nature and content of relations
between people and social groups as permanent carriers of qualitatively different types
of social activities. Regardless of the sphere of social life (economic, political,
educational, spiritual, etc.) there is an interaction, which by its nature is always social,
as it expresses the links between individuals and groups of individuals.

The variety of conclusions and approaches is a proven and quite logical
phenomenon. However, it needs to clarify the meaning of the concept of social
competence. The analysis of psychological and pedagogical works on this problem
makes it possible to identify certain rules that must meet a separate scientific definition:
any definition must be commensurate — what we define, and the concepts to be defined
must reflect the same subject, the concept cannot be negative; the concept must be
clear, ambiguous or metaphorical expressions should be avoided; it is not desirable to
formulate the concept with the help of those terms that need additional definition [42,
p. 162-163].

Modern scientific research shows that a person's assessment of their own
existence depends on a subjective assessment of their own capabilities, which they
operate in the course of their social and personal self-realization. Therefore, the issue
of social realization, the disclosure of social potential is especially acute for a student.
International norms stipulate that the most important paradigms of such potential
include: productivity as a result of effective activities aimed at improving personal
status, income; equality, which is understood as equality of opportunity; stability that
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allows access to the achievements of world civilization; empowerment, when it is
assumed that social development is carried out not only for the benefit of the individual,
but also through their own efforts [4].

Thus, the theoretical analysis allows us to consider the process of teaching the
humanities as one that has didactic potential and a basis for the effective formation of
social competence of students.

References

1. Ananev, B. G. (1969). Chelovek kak predmet poznanija [A Human as a subject of knowledge].
Leningrad, LGU Publ., 329 p.

2. Podvezko, L. M., Balla M. I. Ed. (1974). Anhlo-ukrainskyi slovnyk [English-Ukrainian dictionary].
Kyiv, Radianska Shkola Publ., 663 p.

3. Byzjaeva, A. A. (2004). Psyhologija dumajushhego uchitelja: pedagogicheskaja refleksija
[Psychology of a thinking teacher]. Pskov, PGPY Publ., 216 p.

4. Bajdenko, V. Y., Vorozhejkina, O. L., Karacharova, E. N. Ed. (2009 ). Bolonskij process (na
osnove opyta monitoringovogo issledovanija): glossarij [Bologna Process (based on the
experience of the monitoring process): glossary]. Moscow, Issled. Centr problem kachestva
podgotovki specialistov Publ., 148 p.

5. Vasylchenko, L. V. (2009). Upravlinska kultura i kompetentnist kerivnyka [Managing culture and
manager's competence]. Harkiv, Osnova Publ., 250 p.

6. Vyazovova, E. V. (2009). Formirovanie kognitivnoj kompetentnosti u uchashhihsya na osnove
alternativnogo vybora uchebnyh dejstvij (na primere obuchenija matematike) [Formation of
students’ cognitive competence based on alternative choice of educational activities (at the
example of teaching mathematics)]. Nizhnij Tagil, 140 p.

7. Herasymova, O. I. (2012). Formuvannia refleksyvnykh umin studentiv pedahohichnoho
universytetu v protsesi navchannia filolohichnykh dystsyplin. Dys. kand ped. nauk [Formation of
reflective skills of students of pedagogical university in the process of teaching philological
disciplines. PhD ped. sci. diss]. Kryvyi Rih, 198 p.

8. Grebenkyna, L. K. (2000). Formirovanie professionalizma uchitelja v sisteme nepreryvnogo
professional'nogo obrazovanija. Dis. doktora ped. nauk [Formation of teacher professionalism in
the system of continuous vocational education. Dr. ped. sci. diss.]. Moscow, 441 p.

9. Derkach, A. A. (2004). Akmeologicheskie osnovy razvitija professionala [Acmeological
foundations of professional development]. Moscow, lzdatelstvo Moskovskogo psihologo-
socialnogo instituta: Voronezh NPO MODEK Publ., 752 p.

10. Doktorovych, M. O. (2007). Formuvannia sotsialnoi kompetentnosti pidlitka z nepovnoi simi:
dys. kand. ped. nauk [Formation of social competence of a teenager from a single-parent family:
Dr. ped. sci. diss.]. Kyiv, 208 p.

11. Dudko, D. V. (2008). Kognitivnaja kompetentnost' lichnosti budushhego pedagoga i dinamika ee
formirovanija [Cognitive competence of the personality of the future teacher and the dynamics of
its formation]. lzvestija Rossijskogo gosudarstvennogo pedagogicheskogo universiteta imeni

26



A. Gercena [Bulletin of A. I. Herzen Russian State Pedagogical University], issue 63 (2), pp. 63—
67.

12. Cabinet of Ministers of Ukraine (2014). Law of Ukraine ‘On Higher Education’ of July 1, 2014.
VII, Holos Ukrainy, no.148 from 06.08.2014.

13. Ziaziun, 1. A. (2008) Filosofiia pedahohichnoi dii: Monohrafiia [Philosophy of pedagogical
action: Monograph]. Cherkasy, Bohdan Khmelnytskyi Publ., 608 p.

14. Ovcharuk, O.V. Ed. (2004). Kompetentnisnyi pidkhid u suchasnii osviti: svitovyi dosvid ta
ukrainski perspektyvy: Biblioteka osvitnoi polityky [Competence approach in modern education:
world experience and Ukrainian perspectives: Library of educational policy]. Kyiv, K.1.C. Publ.,
112 p.

15. Kon, I. S. (1989). Psihologija starsheklassnika: posobie dlja uchitelja [Psychology of a high
school student: a guide for a teacher]. Moscow, Prosveshhenie Publ., 255 p.

16. Konarzhevskij, Ju. A. (1996). Sistema. Urok. Analiz. [System. Lesson. Analysis.]. Pskov,
POIPKRO Publ., 440 p.

17. Korostyleva, L. A. (2000). Psihologija samorealizacii lichnosti: zatrudnenija v professional'noj
sfere [Psychology of personality self-realization: difficulties in the professional sphere]. St.
Petersburg, Rech Publ., 222 p.

18. Kuzemko, L. V. (2015). Zmist, formy i metody formuvannia tekhnolohichnoi kompetentnosti
studentiv pedahohichnykh spetsialnostei [Content, forms and methods of formation of
technological competence of students of pedagogical specialties]. Osvitolohichnyi dyskurs
[Educational discourse], issue 2 (10), pp. 159 — 169.

19. Kuts, M. O. (2010). Pro osoblyvosti tlumachennia termina «implementatsiia» [On the
peculiarities of the interpretation of the term "implementation™]. Chasopys Kyivskoho universytetu
prava [Journal of Kyiv University of Law], issue 2, pp. 133-138.

20. Leontjev, D. A. (2007). Psihologija smysla: priroda, stroenie i dinamika smyslovoj realnosti [The
psychology of meaning: nature, structure and dynamics of meaningful reality]. Moscow, 551 p.
21. Leontjev, D. A. (1997). Samorealizacija i sushhnostnye sily cheloveka [Self-realization and the
essential forces of a man]. Psihologija s chelovecheskim licom : gumanisticheskaja perspektiva v
postsovetskoj psihologii [Psychology with a Human Face: A Humanist Perspective in Post-Soviet

Psychology]. Moscow, Smysl Publ., pp. 156-176.

22. Liepikhova, L. O. (2006). Sotsialno-psykholohichna kompetentnist u tsilespriamovanii povedintsi
osobystosti  [Socio-psychological competence in purposeful behavior of the individual].
Praktychna psykholohiia ta sotsialna robota [Practical Psychology and Social Work], issue 2,
pp. 65-69.

23. Lipatnikova, I. G., Parshina, T. Ju. (2012). Formirovanie kognitivnoj kompetentnosti v processe
obuchenija studentov pedagogicheskih vuzov elementarnoj matematike [Formation of cognitive
competence in the process of teaching elementary mathematics to students of pedagogical
universities]. Sovremennye problemy nauki i obrazovanija [Modern problems of science and
education], issue 1. Avaliable at: www.science-education.ru/101-5492

24. Lytvynenko, S. Ya., Yamshchytskyi, V. M. (2002). Dytyna i seredovyshche: problemy vzaiemodii
[Child and environment: problems of interaction]. Onovlennia zmistu ta metodiv navchannia i
vykhovannia v zakladakh osvity: zb. nauk. prats [Updating the content and methods of teaching

27



and education in educational institutions: a collection of scientific papers]. Rivne, RDGU Publ.,
Issue 22, pp. 216-219.

25. Makarenko, O. V. (2010). Ob interaktivnoj kompetencii kak odnoj iz sostavlyayushhih
professional’'noj kul'tury specialista [On interactive competence as one of the components of the
professional culture of a specialist]. Filosofija obrazovanija [Philosophy of education], issue 3,
pp. 142-147.

26. Mamaiev, D. Yu. (2009). Sotsializatsiia studentiv v umovakh vyshchykh navchalnykh zakladiv
[Socialization of students in the conditions of higher educational institutions]. Aktualni problemy
psykholohii : zb. nauk. prats Instytutu psykholohii im. H. S. Kostiuka [Actual problems of
psychology: a collection of scientific works of H. S. Kostyuk Institute of Psychology], vol. 7, issue
21, pp. 152-154.

27. Metaeva, V. A. (2006). Refleksija kak metakompetentnost [Reflection as meta-competence].
Pedagogika [Pedagogy], Issue 3, pp. 37-51.

28. Gorylev, A., Ponomareva, E., Rusakov, A. Ed. (2011). Metodologija TUNING: kompetentnostnyj
podhod pri opredeleii soderzhanija obrazovatel'nyh programm [TUNING methodology:
competence-based approach in determining the content of educational programs]. Nizhnij
Novgorod, 46 p.

29. Mishchanchuk, N. (2011). Formuvannia sotsialnoi kompetentnosti dytyny cherez diieve
partnerstvo vchytelia ta uchniv [Formation of social competence of the child through effective
partnership of teacher and students]. Istoriia Ukrainy / Vsesvitnia istoriia [History of Ukraine /
World History], issue (727), October, pp. 3-6.

30. Moskalenko, V. V. (2013). Sotsializatsiia osobystosti: monohrafiia [Socialization of personality:
monograph]. Kyiv, Feniks Publ., 540 p.

31. Mudrik, A. V. (2006). Socializacija cheloveka: ucheb posob. (dlya stud. vuzov, obuchajushiyhsja
po spec. 050711 (031300) — Socyal'naja pedagogika) [Socialization of man: textbook (for students
of universities studying on specialities 050711 (031300) — Social pedagogy)]. Moscow, Akademija
Publ., 304 p.

32. Osvita dlia demokratychnoho hromadianstva i osvita prav liudyny. Khartiia rady Yevropy
[Education for democratic citizenship and human rights education. Charter of the Council of
Europe] Available at: www.academia.edu/2053430

33. Ostapenko, S. A. (2012). Dydaktychni umovy formuvannia sotsialnoi kompetentnosti studentiv
filolohichnykh spetsialnostei u protsesi samostiinoi navchalnoi diialnosti. Dys. kand. ped. nauk
[Didactic terms for the formation of social competence of students of philological specialties in
the process of self-directed educational activities. PhD. ped. sci. diss.]. Kryvyi Rih, 191 p.

34. Pavlova, A. V. (2014). Intellektual'nye y lichnostnye prediktory lichnostnoj samorealyzacii
studentov [Intellectual and personality predictors of students’ personal self-realization].
Humanitranyi visnyk DVNZ Pereiaslav-Khmelnytskyi derzhavnyi pedahohichnyi universytet imeni
Hryhoriia Skovorody [Humanitarian Bulletin of Hryhoriy Skovoroda Pereyaslav-Khmelnytsky
State Pedagogical University], Addition 1 to Issue 5, Vol. V (56), Tematychnyi vypusk «Vyshcha
osvita Ukrainy u konteksti intehratsii do yevropeiskoho osvitnoko prostoru» [Thematic issue
‘Higher education in Ukraine in the context of integration into the European educational space’].
Kyiv, Hnozys Publ., pp. 326-335.

28



35. Pometun, O. I. (2007). Tekhnolohiia interaktyvnoho navchannia yak innovatsiine pedahohichne
yavyshche [Technology of interactive learning as an innovative pedagogical phenomenon]. Ridna
Shkola [Native School], issue 5, pp. 46-49.

36. Potanina, O.V. (2009). Kognitivnaja kompetencija budushhego inzhenera: sushhnost', struktura,
soderzhanie [Cognitive competence of the future engineer: essence, structure, content]. Vestnik
Bashkirskogo universiteta. Razdel « Pedagogika y psihologija» [Bulletin of the Bashkir University.
Section "Pedagogy and Psychology"], vol. 14, issue 1, pp. 298-301.

37. Prjamykova, E. V. (2004). Razvitie social'nogo myshlenija starsheklassnikov v processe
izuchenija obshhestvennyh discipline. Dis. kand. soc. nauk [Development of social thinking of
high school students in the process of studying social disciplines. PhD. soc. sci. diss.], 166 p.

38. Radyshevska, M. M. (2009). Filosofsko-pedahohichni zasady formuvannia interaktyvnoi
kompetentnosti maibutnikh vchyteliv humanitarnykh spetsialnostei [Philosophical and pedagogical
principles of formation of interactive competence of future teachers of humanities]. Visnyk
Zhytomyrskoho derzhavnoho universytetu [Bulletin of Zhytomyr State University], issue 48
Pedagogical sciences, pp. 116 — 119.

39. Rapacevich, E. C., Astahova, A. P. Ed. (2010). Sovremennaja enciklopedija [Modern
encyclopedia]. Minsk, Sovremennaja Shkola Publ., 720 p.

40. Savchenko, S. V. (2004). Naukovo-teoretychni zasady sotsializatsii studentskoi molodi v
pozanavchalnii diialnosti v umovakh rehionalnoho prostoru. Avtoref. dys. na zdobuttia nauk.
stupenia d-ra ped. nauk [Scientific and theoretical principles of socialization of student youth in
extracurricular activities in the regional space. Dr. ped. sci. diss.]. Luhansk, 61 p.

41. Sydorenko, V., Solovei V. (2010). Tekhnolohichna pidhotovka yak intehralnyi komponent
zahalnoi osvity [Technological training as an integral component of general education]. Trudova
pidhotovka [Labour training], issue 10, pp. 3-7.

42. Skalova, Ya., Bacyk, F., Gelus, Z., Skalka, Ja. (1989). Metodologija i metody pedagogicheskogo
issledovanija [Methodology and methods of pedagogical research]. Moscow, Pedagogika Publ.,
224 p.

43. Slastenin, V. A. (1991). Gumanitarnaja kultura specialista [Humanitarian culture of a specialist].
Magistr [Master], issue 4, pp. 3-22.

44. Slesarev, Yu. V. (2011). Teorija i metodika formirovanija social'noj kompetentnosti i
nravstvennosti v vysshem professional’nom obrazovanii. Avtoref. dis. na soiskanie uchenoj stepeni
doktora ped.nauk [Theory and methodology for the formation of social competence and morality
in higher professional education. Dr. ped. sci. diss.]. St. Petersburg, 38 p.

45. Smelzer, N., Belinskaja, E. P., Tihomandrickaja O. A. (2003). Socyalizacija: osnovnye problemy
y napravlenija issledovanij [Socialization: main problems and directions of research]. Social'naja
psihologija: Hrestomatija : Uchebnoe posobie dlja studentov vuzov [Social Psychology: A Reader:
A Textbook for University Students]. Moscow, Aspekt Press Publ., pp. 327-349.

46. Kapska, A. Y. Ed. (2009). Sotsialna pedahohika: Pidruchnyk [Social pedagogy: Textbook]. Kyiv,
Tsentr uchbovoi literatury Publ., 488 p.

47. Timets, O. (2010). Profesiina pidhotovka maibutnoho vchytelia heohrafii: vzaiemozviazok
kohnityvnoho, operatsiinoho i osobystisnoho komponentiv yoho fakhovoi kompetentnosti
[Professional training of future geography teacher: the relationship of cognitive, operational and

29



personal components of their professional competence]. Problemy pidhotovky suchasnoho
vchytelia [Problems of modern teacher training], issue 2, pp. 46 — 52.

48. Ulianych, 1. V. (2009). Refleksyvna kompetentnist u pedahohichnii diialnosti [Reflexive
competence in pedagogical activity]. Praktychna psykholohiia ta sotsialna robota [Practical
Psychology and Social Work], issue 2, pp. 49 —51.

49. Uchurova, S. A. (2011). Razvitie social'noj kompetentnosti v obrazovatel'nom processe:
monografija [Development of social competence in the educational process: monograph].
Ekaterinburg, URFU Publ., 196 p.

50. Hutorskoj, A. V. (2003). Kljuchevye kompetencii kak komponent lichnostno orientirovannoj
paradygmy obrazovanija [Key competencies as a component of a personality-oriented education
paradigm]. Narodnoe obrazovanie [Public education], issue 2, pp. 58 — 64.

51. Chudinskij, R. M., Lukjanchikova, N. V. (2013). Formirovanie ocenochnoj kompetencii
obuchajushhihsja na stupeni osnovnogo obshhego [Formation of assessment competence of
students at the stage of basic general education]. Socyal'no-ekonomycheskye process [Socio-
economic processes], issue 2 (048), pp. 17 — 21.

52. Shhedrovickij, G. P. (1974). Kommunikacija, dejatel'nost’, refleksija [Communication, activity,
reflection], Issledovanija reche-myslitel'noj dejatel'nosty [Research of speech-thinking activity].
Psihologija [Psychology], Issue I1l. Alma-Ata, Kazahskii pedagogicheskii institut Publ., pp. 12 —
28.

53. Giddings, F. H. (1992). The Principles of Sociology: An Analysis of the Phenomena of
Association and of Social Organization. 3rd end. N.Y., MacMillan and Co, Itd, xxvi, 476 p.

54. Jack, C. (1990). Richards The Language Teaching Matrix. CUP, 105 p.

55. Tuning, Educational Structures in Europe / Learning outcomes. Competences. Methodology.
2001 — 2009 Available at: www.Relintdeusto/Tuning Project

30



Scientific publication

Dmytruk Liliia
Furt Daria
Herasymenko Olha
Kuts Mariia
Ostapenko Svitlana
Revutska Svitlana
Rybalka Natalia
Udovichenko Hannah
Vasyliuk Tamara
Zinchenko Viktoriia

STUDENTS’ VALIDATIVE COMPETENCES FORMATION
WHILE HUMANITARIAN DISCIPLINES STUDYING
monograph

You can read and download this book at this link:

170



