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HQ KONCHOM /| €MD PENSIHNTL0 BUXOGAHHA.

Kmouos! crosa: emanu peniziinozo ux08auHA wWxOMApiE, Hiveybxad peniziuna
nedazozixa, xpumepil pommodity 1a nepiodu.

B cmanve coenana nonstmxa onpedesums 3Imanw peauzuono2o 60CHMUMAanus 8
yipemcientnx obtyezo cpednezo obpasosanur DPI & 1945-2012 2z, onpedererw
HEMOPUNECK U ZDANUYbL KAMO0L0 IMANd, HA3BAHB! KUOYEEble COBWMUR, NOSIUAS-
Ui HQ X0 PERUZUGINGZ0 OOPAIDEARUA, BHREACHDI MEMOOOIOTUNECKUE OCHOSH,
VROMRHYMB. UMERA nednz0208, XOMOPHIE EHECAK SANCHBII 6XRA0 8 DERUUOIHOE
GOCMUMANNE  YUMYUXCA, TPOAHDIUILUPOSAND KAHECMEERKBLE U KORUYECMBEHHBIC
UIMEHEHUR, (OTOPLIE NPOUIOULIU KA KANCOOM IMANE PEAUSUOIHOZ0 60CTUMARNSR,

Knioueg xe capsa: smannt penuzuo3n020 SOCHUMANHUS WKORLUUKDE, HEMEYKAR
PEMUZUOIHD. NEGA202UKA, KPUME)Y DENEHUR HE NEPUODSL.

In the ai ticle an attempt nas been made to determine the stages of religious edu-
cation at th. establishments of public secondary education of FRG in 1945-2012; it
defined histcrical frames of ever stage, determined key events which influenced the
course of religious education, nemed methodological bases, teachers who made an
Iimportant ¢ ntribution into religious education, analyzed qualitative and quantitative
changes whi:h took place in every stage of religious education.

Key woids: siages of religious education of schoolchildren, German religious
pedagogy, ciiteria of division in1¢ periods.

Topicelity of moral education of a young generation is grow-
ing in the society of each of the post-soviet countries today. Re-
valuation of the role of religion in spiritual and moral education
. of children in these coun'ries led to the introduction of different
spiritual 1raining and religious courses. So, the elective course
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Basics of Christian Ethics has been tanght in Ukraine since the
90’s of the 20® century. In 2002, theology in this couintry was
included into the list of scientific professions; departments of
theology and religion were created at the national whiversities
(National University «Ostroh Academy», Yuriy I'edkovich
Chernivtsi National University, Volodymyr Dahl East Ukrainian
National University, Vasyl Stefanyk Carpathian Nation:l Univer-
sity, etc.). Conceptual foundation for studies of the spirtual and
mora)] subjects in educational establishments providing general
education was developed in 2006. They kezp discussing the ques-
tion of integration of professional religious education i1to a uni-
fied educational space. In an atmosphere of globalizaticn of edu-
cational space, it is important for national teachers to analyze the
foreign experience of using the religion potential in zducating
students. History of religious education in German schools at-
tracts teachers’ attention. Over a period of the second Lalf of the
20" and beginning of the 21* centuries this country developed
church and state relationships without conflicts; it worked out
theoretical and methodological bases and checked the uystem of
religious education through the long-term school practizal work.
Our research can be of interest to the German religious teachers in
the fact thai the development of theory and practice of religious
education is analyzed not from the point of view of practical the-
ology, but the history of pedagogy. Use of such an approach can
enrich comparative and bistorical resezrches in religicus peda-
gogy.

Religious education in the German schools drew attzntion of
home researches within general questions of foreign pedagogy.
During soviet times T.Yarkina, Z.Malkova, B.Vulfson,
A. Dzhurinsky, and others in details studied church and religious
influence on the school education in FR(, they analyzec the pur-
pose, tasks, and forms of religious education. Ideologica ly soviet
scientists viewed religious education in Germany as a negative
fact in bourgeois pedagogy. After 1990, German expeience of
religious education first drew attention of the followers from the
practical point of view. L. Kovrovskiy of Ukraine researched its
legislative basis {2], O. Zaytseva[l] of Russia studied the history
of religious education in German school, O. Orlova [3] researched
the system of training of religious and pedagogical perconnel of
Gemmany.

Analyzing religious education in FRG in 1945-2012, we are
supported by the studies of German scientists Christian ¢Grethlein
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{8, p. 2¢8], Veit-Jakobus Dieterich {5}, Godwin Laimmermann
[6], Gotfried Bitter, Anton Bucher, Martin Rothgangel, Rai-
ner Lachisann, Wemer Simon, Christoph Th. -Scheilke. One of
the main principies used as a hasis for historical analysis of reii-
gious edi cation of schoclchildren in German researches are the
changes in the theory of religious education and method of teach-
ing Religion at school, and in ratio of the share of theology and
the humaaities in religious pedagogy. Studies of publications of
German 1esearches as well as of this country about problems of
the history of religious education in FRG have revealed the need
of moder1 Ukrainian pedagogy in systematization, analysis, and
summarizing of development of school religious education in this
country a1d the need in distinguishing the main criteria which its
division i1to periods should correspond with.

The purpose of the article is to analyze development of the
theory an practical work of religious education in the institutions
of general secondary education of FRG in 1945-2012, to distin-
guish and summarize the stages of religious education of German
school yo ing people.

Most researches of the history of foreign pedagogy in Ukraine,
Russia, ard Germany show that the stages of school education are
connecte¢ with social ard economic reforms in the society or
with the ¢ evelopment of pedagogical science. Basis to distinguish
the stages in our research are the changes not only in the public
life of Ge:'many in the second half of the 20" and beginning of the
21* century but also in the contents and methods of teaching re-
ligion, understanding the notions of religion and religiousness,
transformuttion in the intcrpretation of the purpose of religious
education as well as the moral state of German young people of
school ag: and their attitude towards religion and church.

Let’s cefine the key notions we will use. As a stage of devel-
opment ol religious education of Germany we understand the part
of historical path whick religious education of this country
passed. A stage usually has lower and upper limits, is based on
certain method principles, and has corresponding contents, train-
ing provision, quantitative and qualitative changes. A lower and
upper limit of a stage of religious education is an important public
and politcal event or pedagogical occurrence which usually
makes a siart on certain new important qualitative changes in the
education system. As method bases of a stage of religious devel-
opment we understand approaches, means, principles, contents,
forms, aml methods which are used by religious teachers in the
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school] training process. Quantitative acd qualitative changes ac-
companying the process of religious eciucation is the r umber of
religions, denomunations, number of believers of difierent de-
nominations, state and church relationships, particihation of
church in the life of society, as well as irformation about spiritual
and moral level of students (information about crimes, use of
drugs, tobacco smoking, use of alcobo., early sex). Teking into
account the variety of types and levels of educational establish-
ments which educate and train young people in the Ge:man sys-
tem of general secoridary education (including elementasy schools
of secondary schools of first and second degrees and colleges,
lyceums, grammar schools), we use general name students for
young people of all ages who study in these establishmerts.

Retrospective analysis of the theory and practice of religious
education of schoolchildren in the second half of the 20" and be-
ginning of the 21" century enabled us to identify three stages of
its formation.

First Stage (1945-end af 1960°s} From Conservatis.n to Lib-
eralization.

The end of the Second World War in 1945 became a critical
moment in the development of religious education in ¢3ermany.
Two countries were formed afier the war on its territory: FRG and
GDR. The paths of development of the education system diverged
in these countries. GDR proclaimed the policy for develcpment of
a new social system of education. The GDR. constitution (October
7, 1949) stated that chiurch has a right for religious education of
students in the establishments of general secondary education.
However at the beginning of 1950’s views of the church and the
GDR government were drastically different on many questions of
domestic policy and gradually church tumed into the m:in oppo-
sition of the only ruling Socialist party of Germany. Religion les-
sons in public educational establishmerts of GDR were ousted
outside the public school. According to the seventh article of the
fundamental law in FRG (May 23, 1949), teaching of r¢ligion in
the public general educational establiskments was coripulsory,
with the exception of nonreligious establishments. Evangelical
teachers of FRG G. Bohne, H. Kittel, M. Rang, O. Haminelsbeck
and catholic theoreticians of religious education J.A. Jungmann
and F.-X. Amold began to realize theoretizal regulations which
had been developed hy them in the 30°s of the 20® century. Dur-
ing Nazi dictatorship of Hitler (1933-1945), there was no oppor-
tunity for progressive development of Christian religious educa-
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tion of stidents and introduction of its achievements into school
practical ‘wvork. From 1945 through 1955 postwar restoration of
the country took place. Political conservatism reigned in the
western (-erman society and after economical stabilization at the
end of th: 1960’s gradual liberalization of all spheres of public
life began. This led to reformation and modernization in politics,
education and church life. In FRG they began to develop and
introduce the curriculum theory into the national system of educa-
tion. It de .ermined preconditions for religious education at school.
Developn ent of the curriculum theory prompted church depart-
ments of education to the reform of school religious programs.
The secord Vatican council took place in 1962-1965; its declara-
tion abou: Christian education Importance of Education oriented
Catholic 'eachers towards modernization of approaches to reli-
gious eduation of young generation.

During western German conservatism, religious education was
instructions of the baptized children and young members by the
church which was in the form of liturgy. Teachers preached the
Gospel w th the purpose of humbling a student before God and
sanctification of the clil¢’s mind through the work of the Holy
Spirit. Re igious education was fitlfilled from the first grade and
till the enl of school. The lessons contents consisted of the Bible
study, cat:chism, foundations of faith, life and activity of Chris-
tian church and its history. Lessons of evangelical and Catholic
religion were taught at schools. It was connected with the fact that
according to the data of 1950, 50.6% of the population of FRG
were men bers of the Evangelical Church of Germany and 45.8%
of Roman Catholic Church {9]. In GDR at the beginning of 1953,
14 millior people belonged to evangelical church and 2 million to
Catholic Church out of 18.5 million population [4, p. 212]. An
institute of church membership existed in Germany. Church and
religious 1norality took stable positions in the society. Advertise-
ment, cinzmatography, mass media, children’s literature were
under con rol of strict censorship which got its name as «Morality
of 1950’s.» At the end of the 1960’s FRG reached economic sta-
bility; thiz stage was fruitful in the development of European in-
tegration processes; it was characterized by rapprochement of
different cultures of the world thanks to migration, development
of transportation systems 2nd mass media. The end of the 1960°s
in FRG was also noticeatle by a rebellion against traditions. In-
terest towards religion decreased in the German society, many
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Germans strived for improvement of their level of mat :rial com-
fort, aesthetics of life, freedom of opinicns and individualism.

Second Stage (end of 1960°s-1990) Democracy anc' Emanci-
pation,

At the end of the 60’s and beginning of the 70’s, 2(® century
students’ parents in FRG began to write claims about refusal to
attend religion lessons because of their indoctrination character.
Statement of the crisis of school sermon at the end of 1560’s gave
a push for an intensive search of new interactive approaches to-
wards religions education, refreshment of its contents, reassess-
ment of its tasks by both churches of Germany. In 1966 evangeli-
cal teacher H.-B. Kaufmann reported be:fore a German scientific
community and expressed the desire of many practicin; teachers
to expanding the spectrum of forms snd methods of religious
education at school. The following =vangelical anc catholic
teachers worked on new approaches towards teaching of religion:
P. Biehl, H.-B. Kaufinann, K.-E. Nipkow, G. Otto, §. Vierzig,
H. Halbfas, O.Randak, D. Stoodt, G.Kitter, J. Ba dermann,
W. Niedhart, D. Steinwede, W, Ritter, H. Lenbard,
G. Limmermann, H.-G. Heimbrock, and others. At this stage
religious teachers came to a conclusion that it is not th:: students
who have to understand the Bible, but the Bible has "o answer
modem and future needs of students. The Bible content:. and reli-
gious doctrine were stated on the basis of the themes :and prob-
lems of the present day which concemned a growing g:neration.
On the evangelical and catholic religior. lessons German school-
children studied key Biblical texts and figures (Jesus Christ, ser-
mon of the mount, Ten Commandments, prophets, cre:tion of a
man and the world, etc.) as well as the iopics about sense of life,
death, human relationships, choice of future professior, patriot-
ism, anti-Semitism, peace on the earth, etc. Church life and his-
tory took much less place in school religion programs.

In the 1950’s and 1960’s about 10 million resident: of GDR
settled in FRG, about 4 million of then: moved into th: western
part of the country because of religious reasons {4, p 212]. It
changed church and religious structure of Germany. In GDR
regulations about the right for religious education of chi dren was
not transferred into the new constitutior {April 6, 1968). On the
contrary, the government promoted atheistic education it school;
it waged information war against church Sunday schools. During
this stage a lot of foreign workers of non-Christian origin entered
FRG. Gemnans stopped perceiving church membership us a natu-
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ral occurr:nce. All of this caused most federal Jands of FRG in
the middls: of the 1970°s Tor the first time to introduce altermative
subjects Fthics, Norms and Values into schools. From then on
schoolchildren of FRG were able to choose between attending
denomina ional religion lessons and lessons of Ethics.

In the - 970-1990’s censorship on printed and video production
for children and teens in western German society was weakened.
Popular magazines, youth serials and tatk shows openly discussed
sex life questions; adults lost control over spending free time by
schoolchildren. In the middle of 1980°s German specialists in
crime detc ction registered the peak of murders and sexual crimes;
this fact i connected by the researchers with the propaganda of
sex and violence in mass media. The number of registered crimes
between 1970 and 1990 ir FRG grew more than three times. The
reduction of the age of criminals became an important and dan-
gerous tendency. ’

Third Stage (1990-2012) Multi-culture and Globalization.

Politice]l merging of FRG and GDR into one state in 1990
meant joining of educational systems of two countries. At the
beginning of the 1990’s GDR schools introduced obligatory Re-
ligion lesson.

The main church arguraents in favor of religious education of
students were freedom to Helieve and the right to know. Religion
was consilered an integral part of culture and religiousness one of
the manifcstations of human personality. The following individu-
als worked on the development of religious pedagogy in the
united Ciermany: P, Bichl, H.Halbfas, M. Meyer-Blanck,
B. Dressler, W. Niedgart, D. Steinwede, W. Ritter, H. Lenhard,
G. Lammermann, H.-G. Heimbrock, and others. They considered
religious ¢ducation as one of the main tasks of German school.
Religion 1:ssons enabled a student to have the ability to under-
stand relijjious questions. systematically and structurally con-
veyed basics of theological knowledge of their own religious doc-
trine and -other religions as well, introduced practical forms of
Christian ‘aith (prayer, litirgy, social interaction, public activity
of church], and formed the ability to have a interreligious dia-
logue and he ability for independent religious judgment.

Germany entered the third millennium as a country with stable
Christian t:aditions, as well as with the high level of tolerance and
a high lev:l of development of church and state relationship. At
the same ‘ime the ideas of most Germans about the essence of
church religious doctrine were blurred, their religiousness was
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mosaic, cut off from church life, and individualistic. After Ger-
many united in 1990, two thirds of the population bolonged to
Christian churches and one third didn’t have any churcli member-
ship. At this stage a number of schoclchildren, participating in
church life in comparison with 1950°s in both denominations re-
duced twice. In eastern lands of Germany no church had about
80% of schoolchildren. The German company Shell ield a re-
search in 2000 about relations of German youth to church and
religion called Youth 2000. The organizers summed up its results
with a phrase «We are standing on the threshold of 1wilight of
Christian epoch in the history of western countries» [7 . On Sep-
tember 23, 2009, Germany ratified the Lisbon agreement, the text
of which didn’t include any reference of God or Christian tradi-
tions of European continent. Against a background of decline of
Christian values, growth of children in Germany appeired to be
under the influence of such negative tendencies as class split of
the society, unlimited choice and use of video production, every-
day spending of many hours before computers by children, prior-
ity of material enrichment, general disorientation, spread of ex-
tremism in society, readiness for violence, sexual thinki 1g, loss of
control over use and sale of drugs, dulling of feelings, indiffer-
ence,

This analysis of scientific sources and documents al ows us to
make a conclusion about an important role of religion in spiritual
and moral education of German schoolchildren. Weakening of
church and religious influence on the education of gro »ing gen-
eration led to a gradual reduction of level of public mo -ality. Re-
ligious education in Germany during 1945-2012 has 1o become
the subject of historical and pedagogical examination.
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Kpusopizvkuil nedazozivnuii incmumym

HBH3 «Kpusopissxuii nayionansuuii ynieepcumemy

1'0Jh 3EMCTR Y PO3BUTKY TPYAOBOTO
HABYAHHS B KATEPUHOCJIABCHKIM I'VEEPHII
(KTHEI{b XIX - TIOYATOK XX CTOJITTS)

YV emam ni na ocuosi ananisy apxienux dceper ma xpachaevoi Rimepamypu
DO3RRHYmO YiaAbnicme semcins ) 2anysi Hapoosol ocsimu ma pozsumsy mpydoeozo
HagwarnA ¢ 1 amepunocrascokiti ybepuii.

Kuiowoei cRo6q: semcmeo, HAPOORA OCBIMA, 3EMCHKD WKOAA, MEYO0GE RAEHARNA,
peMicnusa o« gima, pyvra npayr.

B cmami.e na ocHosE guaNuIa OPXUGHLIX UCTIONHNKOS U KpPAeGedveckol Aume-
pamypel pac Mampueaemcs Oesmenviocms 3esicms Examepunocnascxoti zyGepriuy
€ OMPACAY WIPOdH20 OBPAICAANNR 1 PAZEUMIA MPYO0Eo20 OByderus.

Kniouees € crosa: aemcmso, rapoonoe obpasosanue, 1EMCKAR WKOAd, Mpyd060¢
obyueniie, pevecnennoe obpasosadue, pyHot mpyo.

The article examines the activities of zemstvo Ekaterinosiav province in the sec-
tors of educa ion and the development of labor training.

Key wort's: zemstvo, national education, zemstvo's school, labor training, handi-
craft educaticn, manual labor.

Y xinli XIX - Ha nosarxky XX CTOMTIA cycnigbHO-
exoHoMiYi(i TpancdopManii 3YMOBIIM 3MiHY HiXXOAIB JI0 cUcTe-
MH OCBIiTH, OCKLUILKH GiITBOIOI MipOK MOTpeOYRANA KOMIETEHT-
HEX ¢axiruiB ANA pi3AAX ramy3ell NpoMACIOBOCTI Ta BIIPAaBHUX
yMinux pc6iTHAKIB. 32015 LOr0 CTBOPIOBANUCA PEANLH] YYHAH-
M3, a Jo FaBYALAAX NNaHiB 1 TporpaM MOIATKOBAX T4 CEpemHiX
3araTLHO0 BITHIX 3aKNANMB YIpPOBAXYBalocs TPYAOBE HaByad-
us. IMpobneMr mxonu, OCBITH, TACOTOBKM MO0 A0 KUTTHA CTa-
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